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Introduction

One of the greatest problems facing the 

world today is the growing number of 

persons who are excluded from 

meaningful participation in the 

economic, social, political and cultural 

life of their communities.  Such a society is 

neither efficient nor safe.  Including 

students with special needs in the general 

classrooms continues to receive 

significant attention on a philosophical 

level.



It is implemented for a variety of reasons; 

chief reasons are to improve educational 

opportunities and social development 

and to give all students equal 

opportunities.  Learning side by side with 

nondisabled peers, develop friendships 

and social acceptance are just among 

the many empirical reasons why social 

inclusion of children with disabilities is 

needed and must be valued

(Wolfe & Hall, 2003).



For a long time, children with special 

needs were educated in separate 

classes or in separate schools.  

People got used to the idea that 

special education meant separate 

education.  But we now know that 

when children are educated 

together, positive academic and 

social outcomes occur for all the 

children involved. 



Inclusive education happens 

when children with and without 

special needs participate and 

learn together in the same classes.  

When a child with special needs 

attends classes alongside peers 

who do not have special needs 

good things happen.



We also know that simply placing 

children with and without special 

needs together does not produce 

positive outcomes.  Inclusive 

education occurs when there is 

ongoing advocacy, planning, 

support and commitment 

(Lindsay, 2007).



Theoretical Framework

This research was 

anchored on the 

subsequent theory of

Lev Vygotsky’s Social 

Development Theory. 



The Social Development Theory of 

Lev Vygotsky (1896-1934) asserts 

three major themes:

1. Social interaction plays a 

fundamental role in the 

process of cognitive 

development;



2. The More Knowledgeable 

Other (MKO).  The MKO 

refers to anyone who has a 

better understanding or a 

higher ability level than the 

learner, with respect to a 

particular task, process, or 

concept.  



The MKO is normally thought 

of as being a teacher, 

coach, or older adult, but 

the MKO could also be 

peers, a younger person, or 

even computers;



3. The Zone of Proximal 

Development (ZPD).  The ZPD is the 

distance between a student’s 

ability to perform a task under 

adult guidance and/or with peer 

collaboration and the student’s 

ability solving the problem 

independently. According to 

Vygotsky, learning occurred in this 

zone. 



A level of development 

attained when children 

engage in social behavior.  

Full development of the ZPD 

depends upon full social 

interaction.  



The range of skill that can 

be developed with adult 

guidance or peer 

collaboration exceeds what 

can be attained alone 

(Wertsch & Sohmer, 1995).



CONCEPTUAL FRAMEWORK

Inclusion 

Programs and 

Practices of 

Public 

Schools

Development 

of Social and 

Adaptation 

Skills

Input Output



Inclusion Programs and 

Practices of Public Schools
 Implementing and maintaining warm and 

accepting classroom communities that embrace 
diversity and honor differences;

 Implementing a multi-level, multi-modality 
curriculum;

 Preparing and supporting teachers to teach 
interactively;

 Providing ongoing support for teachers in the 
classroom and 

 Breaking down barriers of professional isolations 
involving parents in the planning process in 
meaningful ways.



Social skills are skills that 

can be learned at all ages; 

students need to be 

reminded that even adults 

continue to learn social skills.  

Students need to 

understand the importance 

of using effective social skills.



A social skill is any skill 

facilitating interaction and 

communication with others like 

being cooperative, being 

friendly and being a good 

listener.  The process of 

learning such skills is called 

socialization (O’Donohue & 

Krasner, 1995).



Adaptation skills are skills that 

facilitate an individual’s ability to 

function in community, family 

and educational settings, may 

include skills involving 

communication, self care, home 

living, social skills, use of 

community facilities, self-

direction, health and safety, 

functional academics, etc. 



Adaptation skills influenced a 

child's level of independence 

like being polite and courteous, 

being dependable and 

responsible.  As children acquire 

more adaptation skills, they 

become more independent, 

and they rely less on caregiver 

support and guidance.



The acquisition of 

adaptation skills is also 

related to children's self-

concept, self-esteem, and 

overall competence

(Hardin et al., 2007). 



This study aims to find out the 

outcome of inclusion in the 

development of social and 

adaptation skills of students with 

special needs in the general 

education classrooms and 

specifically this study aimed to 

answer the following questions;

Statement of the Problem



1. How are the students with 

special needs in the general 

education classrooms 

performing in the following 

areas? 

1.1 Social skills

1.2 Adaptation skills



2. What are the effects of 

inclusion of children with 

special needs in the general 

education classrooms?



Method

Research Design

Qualitative research design 

and case study method were 

adapted in this study.



The qualitative approach of 

the study is inclined and seeks 

to understand participants’ 

experiences (Lichtman, 2006).



A case study is one of the types of 

qualitative research that involves the 

investigation of the case, which can 

be defined as an entity or an object of 

study that is bounded, or separated for 

research in terms of time, place or 

some physical boundaries (Creswell, 

2008).  This tends to address the 

problems requiring an exploration in 

which little is known and a detailed 

understanding of significant concept, 

idea or process being studied.



Subjects

• 14 years old

• Partially blind (low 
vision)

• Eldest among 5

• General 
education 
classroom

• Wants to take up 
HRM in college

• 14 years old

• With Learning 

Disability and 

behavioral 

problems

• Self-contained 

class

• Wants to be a 

soldier

Girl Boy



Research Participants

• Nondisabled peers

• Classmates and friends

• SPED teachers

• Receiving teachers

• Parents of the subjects



Instruments

• Inclusion checklist

• Observation guide

• Interviews both semi 

standardized and focused 

interviews

• Cassette recorder and 

digital camera



The sources of data were from the 

participants of this study and the 

three most common qualitative 

methods were used.   These were; 

participant observation, in-depth 

interviews and focus group 

discussions also known as 

triangulation.

Data Analysis



Content analysis was used in 

analyzing of the qualitative 

data which include the 

information from the data 

gathered from observations, in-

depth interviews and focus 

group discussions.  



The text database and other 

pertinent information gathered 

from interviews, focus group 

discussions and observations 

were transcribed, divided into 

groups of sentences, called 

text segments and the 

meaning of each group of 

sentences were determined.



Social Skills

Being cooperative

Being friendly

Good listener



Adaptation Skills

Being polite and courteous

Dependable

Responsible



Conclusions

1. That the students with special 

needs in the general education 

classrooms are performing well in 

the following areas; social skills, 

they enjoyed so much with the 

company of their classmates 

most especially with their friends 

and playmates.  



Being cooperative, being 

friendly and being good 

listeners were some of the 

indicators and features that 

their social skills were evidently 

sound.

Conclusions



Being polite and courteous, 

dependable and responsible at 

school and at home were also 

evident and being clearly 

confirmed by their friends, 

classmates, teachers and parents 

that their adaptation skills were 

functionally well-adjusted.

Conclusions



However, in the case of Boy, his 

being unfriendly and being bully 

sometimes in school particularly in 

his class need special attention.  

His ill-mannered personality and 

not-so-liked behavior must be 

addressed by the people in 

authority for proper facilitation 

and for personality development.

Conclusions



2. That inclusion of children 

with special needs in the 

general education classrooms 

helped children learn side by 

side with their nondisabled 

peers.

Conclusions



Inclusion gave children with special 

needs opportunities for social 

interaction, created sense of 

community and social acceptance 

and that inclusion programs and 

activities provided an appreciation 

of student diversity to children with 

special needs in the general 

education classrooms.

Conclusions



Advantages of Inclusion

Opportunities for social 

interaction.

(Peck & Scarpati, 2004)



Advantages of Inclusion

Ease in increasing the general 

curriculum.

(Abell et al., 2005)



Advantages of Inclusion

Academic improvement.

(Hunt et al., 2001)



Advantages of Inclusion

Positive outcomes for students 

with and without disabilities.

(Idol, 2006)



Advantages of Inclusion

Inclusion also creates learning 

opportunities for students with 

severe disabilities.

(Downing & Eichinger, 2003)



Recommendations

1. To continue the inclusion of students 

with special educational needs in the 

general education classrooms in order 

to carry on the positive outcome of 

inclusion in the development of social 

and adaptation skills of students with 

special needs and so that nondisabled 

peers will appreciate the presence of 

children with special needs learning 

side by side with them.



Recommendations

2. To successfully implement 

inclusion strategies and inclusion 

principles, policies and standards 

of Department of Education, use 

and develop teaching strategies 

for inclusion that will work and 

help both the children with 

special needs and nondisabled 

students.



Recommendations

3. To encourage parents’ 

collaboration and participation in 

the educational progress, 

awareness of educational 

achievement and special 

educational needs of their child 

and so that they will work 

progressively and harmoniously 

with the school community.



Recommendations

4. Maximize the use of school 

support services to be delivered to 

the students most importantly to 

children with special needs.  This 

will address the other significant 

concerns and problems of students 

most specially students with 

emotional and behavioral 

problems.



Recommendations

5. Appropriate age placement 

of students with special needs 

in the elementary level must be 

given importance and that 

must be studied further for 

better results.



Recommendations

6. That the academic performance 

of children with special needs in the 

general education classrooms must 

be given a focus for further growth 

and that their Individualized 

Educational Program (IEP) should 

also include programs like transition 

to adulthood skills for total progress.



Thank you very much!

Mabuhay po 

tayong lahat!

Prof. JOSEPH ANDREW LAO SABIDO, Med-EC


